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Part 1- Who will use the assessment information and how will they use them? 

   

 We chose to do a unit from the health USC 8.2, 8.2, 8.4 curriculum in which the outcome 

requires students analyze how personal prejudices/biases, and habits of mind shape assumptions 

about family identities, structures, roles, and responsibilities.  

We believe that the “users” depend on ones perception of the term “user”.  We believe 

users of assessment can be teachers, students or parents, each using assessment in a variety of 

ways. Teachers can use assessment to determine student’s strengths and weaknesses as well as 

their knowledge on content area. Types of assessment used in the unit include journals, video 

project, and deconstructing media. Students can use assessment to evaluate where they can 

improve and create individualized strategies to do so. Two examples include self-assessment and 

peer assessment which makes students responsible for their own learning and the learning of 

others. Parents can use assessment to support their child’s learning and understand what is being 

taught to their child. It is important for parents to be actively involved in students learning 

because learning also occurs at home. Parental involvement will include sending expectations 

and parent guidelines home. Assessment can be used to form one’s teaching in many ways, one 

example of that would be through assessment one is able to see where students are struggling, 

therefore the educator may need to review or spend more time on a certain area. It can help 

teachers revise their teaching techniques and encourage the use of better strategies that would 

better meet the needs of your students.  

Regarding assessment for learning, the teacher can gain a better understanding of his or 

her student’s learning styles. We believe one of the most important aspects of assessment for 

learning is providing feedback to students on how they can improve their work and through that 



 

 

the teacher is able to facilitate deeper understanding of the big ideas. Assessment for learning can 

encourage self-assessment and reflection of one’s own progress and thought process. Self 

assessment allows the student to become responsible for their own learning. We will use 

reflections and a KWL form for assessment for learning throughout the unit. As well we will be 

using peer and self-assessment as a formative way of acquiring students knowledge, skills, and 

competencies. During class discussions student contributions will be observed and documented.  

Assessment of learning can have its place in a classroom. We will be using assessment of 

learning by focusing on a summative evaluation of learning throughout the unit. Our summative 

assessment will include Our education system requires that a value be placed on a student’s 

grasp of the curriculum. Through our own educational journey we have been taught that a grade 

doesn’t reflect a child’s intelligence. Inquiry allows students to learn about themselves in respect 

to their community and makes learning meaningful and relevant to them. Our frustration with 

assessment of learning is that we feel uncomfortable placing a number on the student’s abilities, 

versus their efforts.  

 

 

 

 

 

 

 



 

 

PART II 

Unit of Study 

Unit Title: Analyze how personal prejudices/biases, and habits of mind shape assumptions about 

family identities, structures, roles, and responsibilities.  

Course: Grade 8 Health 

Learning Outcomes/Intentions 

Formal Unit Outcome(s):  

USC8.1- I can… explore helpful strategies to support the health of others. 

USC8.2- I can… identify how my prejudices/biases influence my beliefs of families.  

USC8.4- I can… understand the effects of violence on family, community, and myself. 

 

Understandings: 

Learners will understand that… 

-Their personal values and/or beliefs impressed 

upon them in their upbringing affect their 

opinion of family identities, structures, roles, 

and responsibilities. 

-Family roles, structures, and responsibilities 

are diverse and vary 

-Discrimination of a marginalized group is 

caused by “white privilege”  

-Prejudices and biases can lead to violence on 

family, community, and themselves. 

-That the victim is never at fault for violence 

-How people can provide each other with help. 

-Who can offer support. 

 

Essential Questions: 

Learners will be considering… 

-Where do my personal biases from come?  

-How can I work towards deconstructing these 

prejudices? 

-Where do these stereotypes and social 

constructions originate from and how has 

society influenced these stereotypes?  

-How does prejudice and stereotyping affect 

ones well-being? (Hint: holistic health) 

-How does violence affect ones well-being? 

-What historical factors contribute to violence? 

-What is a time and/or situation where people 

will appreciate support? 

 

Knowledge: 

Learners will know… 

-Family structures (nuclear, mixed, childless, 

foster, single parents, same-sex, and extended) 

-Gender roles of the past and/or present 

-The meaning of the terms prejudice, bias, and 

white privilege 

-How influences (i.e. family upbringing, 

media, advertisement) create prejudices/biases 

on society 

-The “cycle of abuse” 

-Definitions of “abuse” and “violence” 

-How past and present people support others 

health. 

-The difference between informal and formal 

Skills 

Learners will be able to… 

-Reflect upon their own beliefs on families 

-Examine their prejudices and biases towards 

diverse families  

-Identify stereotypes and social constructs 

regarding families 

-Question injustices in their own community 

with respect to families 

-Learners will know where to get help related 

to violence 

-Access supports 

 



 

 

supports and how to access them. 

NOUNS 

 Community 

 Family structures (Nuclear, mixed, 

childless, foster, same-sex, single-

parent, extended). 

 Gender  

 Roles 

 Responsibility 

 Expectations 

 Parents/caregivers 

 Children/youth  

 Respect 

 Protected 

 Inequity 

 Bias 

 Intolerance 

 Discrimination 

 Identities 

 Prejudices 

 Influence 

 White privilege 

 Assumptions  

 Injustice 

 Violence 

 Abuse 

 Emotional 

 Spiritual 

 Physical 

 Victim 

 

 

VERBS 

 Analyze 

 Evaluate 

 Describe 

 Examine 

 Compare 

 Assess 

 Recognize 

 Discuss 

 Examine 

 Explore 

 Investigate 

 Recognize 

 Reflect 

 Challenge 

 Demonstrate 

 Assess 

 Research 

 Investigate 

 

Assessment Evidence 

Performance Tasks: 

Learners will show they really understand by 

evidence of… 

-A Day In the Life of…support person, 

different family structure than your own, or 

victim of violence/bullying. This will allow the 

students to compare and contrast roles, and 

responsibilities to help their peers. (Film/ audio 

report). 

-Viewing newspapers, magazines, television 

(i.e. commercials, news, shows, movies, etc.) 

and document stereotypes/biases and violence 

Other Evidence: 

Learners will show they achieved the outcomes 

by… 

Assessment for Learning 

-Questionnaire to determine level of thinking 

and understanding of biases, prejudices, family 

structures, violence and community norms. 

-KWL form 

Assessment for & as learning 

-Vocabulary quiz defining the terms prejudice, 

bias, white privilege, violence and family 

structures 



 

 

evident in media. This information will be 

shared at the beginning on each lesson. 

-Role play in a small group a bias/stereotype 

that is common in the community  

-Student reflections and journal responses to 

provide evidence of growth in regards to their 

new knowledge and perspective. 

-Continuous reflection on personal 

biases/prejudices, bullying, and how they have/ 

have not been altered throughout the unit and 

why? 

-Response to guest advocate speaker for 

GBLIT or other family structures. 

-KWL form 

Assessment of Learning 

-The effective completion of performance tasks 

-KWL form 

Self-evaluation 

-Students will use self-assessment throughout 

the unit through reflection and the completion 

of a KWL form. 

Key Criteria: 

* See attached rubrics 

Learning Plan 

Learning Experiences & Instruction: 

 The teacher will have students fill out a KWL, which will allow the teacher to assess student 

learning, and students to understand their prior knowledge. 

 Classroom expectation will be outlined to guide appropriate language, respect, and create a safe 

inclusive classroom environment when discussing sensitive topics. 

 Use appropriate sets to engage students and make learning relevant 

 Encourage students to explore big ideas and essential questions through reflection. Students are 

encouraged to explore topics for themselves and work towards better understanding rather than 

a grade. Students will be provided with questions and other resources to help create deeper 

understanding. 

 Through the use of the KWL form students will continuously self-assess their prior knowledge 

and their new learning. 

 Differentiated instruction will be provided to meet the needs of all learners. Through 

assignment and assessment choice students will be given the option to express themselves 

using the most effective technique. Through pre-assessment of prior knowledge we will gain a 

better understanding of our students level of readiness and past experiences. We will be 

sensitive to students needs by creating a safe and inclusive classroom environment. 

 Knowledge of student’s interests, lifestyle, and experiences will help us gain student 

perspectives and create relevant, engaging, and effective lessons. 

 

 

b) We have created an assignment rubric and participation rubric that will assist us with 

assessing our student’s knowledge, understanding, and skills. We will allow them the 

opportunity to revise our rubrics and give their feedback on how this evaluation could be more 

beneficial to their learning needs. We would provide students with a variety of samples that 

would highlight a different learning style that effectively met the criteria of each individual 



 

 

project. Key aspects of each sample will be noted so future students can view the projects and 

understand why these aspects are important to include. As well this will encourage them to add 

their own personal features they view as important. Also included in our samples and/or models 

will be projects that do not meet the criteria. We think it is important for students to see what we 

are and are not looking for when assessing their work. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

PART III 

a) In order to assess if our learning goals and/or intentions for our unit have been met it is 

important for us to collect evidence of students’ understanding, knowledge, and acquired 

skills. We will collect evidence by observation of learning, collecting products, and 

through conversations of learning. “When evidence is collected from three different 

sources over time, trends and patterns become apparent, and the reliability and validity of 

our classroom assessment is increased” (Davies, 46). Through observation of students 

learning we assessed a role-play of a common community bias/stereotype. Evidence 

collected by student conversation and discussion involved a daily update on media related 

issues surrounding stereotypes/biases. During these discussions students are encouraged 

to express their thoughts, beliefs, and opinions and learn from one another’s experiences. 

Collections of products include a KWL form and daily response journals or reflections 

that demonstrate students understanding, knowledge, and acquired skills. Throughout our 

unit we collect evidence of student growth by encouraging and attempting to deepen 

students understanding by providing them with deeper thinking questions to consider. 

 

 

 

 

 

 

 

 

 

 

 



 

 

Outcomes Tools for Assessment 

 

USC 8.1- Analyze and establish effective 

strategies of support for purposed of 

helping other increase health enhancing 

behaviors. 

 

 

 

 

USC 8.2- Analyze of personal 

prejudices/biases and habits of mind shape 

assumptions about family identities, 

structures, roles, and responsibilities. 

 

 

 

USC 8.4- Demonstrate an understanding 

of the impact of violence on well-being of 

and the supports needed for self, family, 

and community. 

 

 

 

 

8.1, 8.2, 8.4 Day In the Life of…support 

person, different family structure than your 

own, or victim of violence/bullying. This 

will allow the students to compare and 

contrast roles, and responsibilities to help 

their peers. (Film/ audio report). 

 

8.2, 8.4 Viewing newspapers, magazines, 

television (i.e. commercials, news, shows, 

movies, etc.) and document 

stereotypes/biases and violence evident in 

media. This information will be shared at the 

beginning on each lesson. 

 

8.4 Role play in a small group a 

bias/stereotype and violence that is common 

in the community 

 

8.1, 8.2, 8.4 Student reflections and journal 

responses to provide evidence of growth in 

regards to their new knowledge and 

perspective. 

 

We chose these outcomes so that students take action to improve health, make informed 

decisions based on health-related knowledge, and apply decisions that will improve personal 

health. We think it is important to include these tasks because they contribute to the development 

of life-long learners, build a sense of self and community and encourage students to become 

engaged citizens.  

b) Students are involved in setting criteria by brainstorming in a smaller group and reporting 

back to the class their expectations of the key aspects of the assignments. “When teachers 

involve students in setting criteria, they learn more about what the students knows, and 

students, come to understand what is important while they learn” (Davies, 55).  Students will 

be provided with a rubric that allows them to revise and discuss the criteria. We will provide 

students with samples of a variety of projects that were completed and met criteria. They will 

then be able to compare and contrast the projects and take inspiration from past students 

learning experiences and make it their own. As teachers we will encourage diversity and 

creativity for our assignments, which will, better meet the individual learning needs and 



 

 

provide differentiated instruction. To engage students in peer and self-assessment we will 

model appropriate ways of providing each other with constructive feedback. Students will 

then be able to exercise peer assessment and self-assessment through discussions, reflection, 

and the KWL form. All evidence of student learning will be collected for assessment and for 

future sample projects. Whether the evidence is collected, observed, or through conversation 

all aspects of learning will be documented. Documentation of discussion will be completed 

throughout the course of the unit. All evidence and documentation will be made available by 

the students on their on-line portfolios (blog) and can be shared with parents over the course 

of the school year. “Students who know they will be providing proof of learning often 

assume more responsibility for collecting, reflecting on, and organizing evidence. They are 

aware of what they know and can present their evidence of learning in ways appropriate to 

the audience, whether it is made up of their teacher(s), parents, peers, or other community 

members” (Davies, 60). Our goal for the progress portfolio is to have students self-assess 

their evidence of learning for each outcome. Students are expected to provide proof of 

learning and state why this proof is valid. 

c) Type of feedback provided for students will include the following: 

Descriptive feedback will include: 

 Provide more than just a grade. Justify the reasoning for the grade awarded by 

making comments. 

 Identify student errors and help them correct these errors through revision. 

 Do not delay feedback when handing back assignments because it becomes less 

meaningful over time. 

 Provide students with more opportunities and chances to correct and make 

changes to their errors. 

 Ask students to provide feedback for self and others. 

 Use rubrics that outline expectation in detail 

Evaluative feedback: 

 Will discuss how students have performed compared to what has to be learned 

 Use rubrics to report this as a grade 

 

 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

PART IV 

a) After reading the textbook it provides us with tips of how to organize and manage assessment 

by doing the following: 

1. Keep the process simple 

o Help students gain a better understanding of why evidence is being collected 

o Explain who is going to see the evidence i.e. teacher or parents 

o Help with organizational skills of student evidence i.e. on-line portfolio 

o Provide time for students to store their evidence 

2. Involve Students 

o Make students accountable for their learning 

3. Help students and parents value the evidence 

o Create a system for communication with parents 

o Make sure assignments an expectations are clear 

o Include feedback 

4. Reconsider evidence collection 

o Allow evidence to be varied i.e. progress, best work, etc.  

b) In order to accommodate the needs of all students in the assessment process we will take into 

account their strengths and weakness and provide them with adapted assessment. Opportunities 

that we will provide include the following: 

 Feedback (commentary, discussion, conversation, etc.) 

 Conversation- involves students in parents in the assessment process to further 

understanding of criteria and classroom expectations. 

 Varied assessment tool- provides students with the opportunity to alter assignments to 

better express their learning. (i.e. written, oral, recorded, etc.)  

In addition to assessment accommodations there are numerous adaptations that can be made to 

meet the needs of all learners such as: lighting, seating arrangements, removal of classroom 

distractions, etc. 

b) We believe summative assessment needs to have a clear purpose and showcase students 

learning. We do not believe that summative assessment can simply be a number or a 

grade, as that might not adequately express a student’s learning. However, we have 

chosen to create a sample rubric that expresses assessment expectation that were created 

with our students in order to determine a grade. Refer to our rubric for specific 

expectation and allotted grading. Feedback is important for summative assessment and it 

should encourage the continuation of learning, versus simply forgetting a subject after it 



 

 

is taught and evaluated. We believe allowing students to revise their assignments 

facilitates responsibility and makes them accountable for their own learning. Progress 

portfolio allows our students to be engaged with the assessment process. Through the use 

of the portfolio they can showcase their evidence of learning and demonstrate their 

academic efforts. Our goal of our unit is to create students who are conscious and aware 

of stereotypes and biases in their community. Through formative assessment we can see 

and value the growth and personal development of our students. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

Self-Assessment Template (Student) 

 

Outcomes: 

I am able to listen, speak, 

read, write, view and 

represent when… 

 

Evidence of Learning: 

I am including the following 

evidence.. 

Self-Assessment:  As you 

examine my evidence, please 

notice I have learned. I know 

this because.. 

USC 8.1 I can explore 

helpful strategies to support 

the health of others.. 

 

 

 

 

 

 

 

 

 

 

 

  

USC 8.2 I can identify how 

my prejudice and biases 

affect my beliefs on families.. 

 

 

 

 

 

 

 

 

 

  

USC 8.4 I can understand 

the affect on family, 

community and self.. 

 

 

 

 

 

 

 

 

  



 

 

 

 


